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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF MANGAKTUKUTUKU COLLEGE’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of Mangakotukutuku College (the School). The Auditor-General 
has appointed me, Johann van Loggerenberg, using the staff and resources of PKF Hamilton Audit 
Ltd, to carry out  the audit of the financial statements of the School on pages 3 to 18 that comprise the 
statement of financial position as at 31 December 2025, the statement of comprehensive revenue and 
expense, statement of changes in net assets/equity and statement of cash flows for the year ended 
on that date, and the notes to the financial statements that include accounting policies and other 
explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 

• present fairly, in all material respects: 
  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 

 
 
Our audit was completed on 11 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our audit opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters 
related to going concern and using the going concern basis of accounting, unless the Board intends to 
close or merge the School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
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Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures responsive to those risks, and 
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The 
risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are required 
to draw attention in our auditor’s report to the related disclosures in the financial statements 
or, if such disclosures are inadequate, to modify our opinion. Our conclusions are based on 
the audit evidence obtained up to the date of our auditor’s report. However, future events or 
conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements and 
the audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ Progress 
and Achievement, a Statement of Compliance with Employment Policy, and a Statement of KiwiSport 
funding. The Board is responsible for the other information that it presents alongside its annual 
financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Statement of 
Variance, Evaluation of Students’ Progress, Kiwisport funding, Statement of Compliance with 
Employment Policy, and How we have given effect to Te Tiriti o Waitangi. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the Auditor-General’s Auditing Standards, 
which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence 
Standards) (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 
 
 
 
 
 
 
 
Johann van Loggerenberg 
PKF Hamilton Audit Ltd 
On behalf of the Auditor-General 
Hamilton, New Zealand 
 



Mangakōtukutuku College – Statement of Variance 2025 

Mission Statement 
“In our school, our ākonga are nurtured to be strong in their cultural identity and smart in 

the way they pursue personal excellence.” 

Preface  
This review is based on the goals that were set early in 2025, prior to the appointment of 

the current Principal. At that time, the goals were developed on an ad hoc basis, and the 

strategic plan was not clearly defined. Despite this, the Statement of Variance attempts to 

review and report against the goals that were in place. 

In 2026, the school has developed a clear strategic plan. The Annual Implementation Plan 

goals and objectives are clearly aligned with this strategic direction.   

FOCUS ONE: Culture of Belonging and Feeling Safe for Everyone in our 

Kura 
We will build our culture of belonging and feeling safe for everyone in our kura.  

1. Goal: Honouring Te Tiriti o Waitangi and Ensuring Māori Success 

Actions (2025) 

• Remain aware of obligations under Te Tiriti o Waitangi and ensure professional 

learning reflects these. 

• Build, maintain, and sustain a connection to Te Tiriti o Waitangi — upholding 

Partnership, Protection and Participation in everything we do. 

• Maintain a strong and thriving Te Ao Māori department which is well supported.  

• Ensure Te Ao Māori plays an integral part of who we are as a kura.  

• Gather data on the achievement of Māori students and work to ensure Māori are 

achieving at the same rate or above all students. 

• Provide an educational platform that is of Māori in mainstream, by Māori in 

mainstream, for Māori in mainstream. 

Indicators of Success 

• All kaiako are aware of our obligations under Te Tiriti o Waitangi. 

• Kaiako are connected to Te Tiriti and understand its importance in education as a 

whole. 

• A strong Te Ao Māori department is operating and well supported.  

• Te Ao Māori is clearly visible in curriculum, culture, and operations.  

• Māori achievement gaps reduce; parity with overall cohort is evident. 
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Review/Evidence (2025) 

• Data for Māori is below that of non‑Māori in the school.  

• Regular attendance Term 4: Māori 17%; all students 19%.  

• NCEA results show Māori are below the school average across levels. 

NCEA Results (2025) – Māori vs All Students 

Cohort Level 1 Level 2 Level 3 UE 

Māori 20.0% 37.7% 40.9% 9.1% 

All Students 35.4% 58.0% 53.1% 9.0% 

• Stand‑downs and suspensions disproportionally affected Māori: 116 of 162 

stand‑downs; 18 of 24 suspensions. 

• Māori whānau hui held in November 2025 to survey progress and gather whānau 

perceptions. 

• Kapa Haka is provided, ensuring Māori culture has a strong place in the school.  

Reasons for Variance 

• Inconsistent classroom practice and variable curriculum implementation across 

learning areas to support Māori learners. 

• Insufficiently targeted acceleration and monitoring for Māori learners across senior 

pathways. 

Next Steps (2026) 

• Make Te Tiriti o Waitangi and equity for Māori a prominent part of the Strategic Plan.  

• Prioritise NCEA acceleration for Māori learners with term‑by‑term tracking and 

targeted supports. 

• Resource and support Kapa Haka and Māori leadership to strengthen identity and 

engagement. 

• Board‑led Māori whānau consultation to inform school‑wide priorities and resourcing.  

2. Goal: Consistent Behaviour Systems and Restorative Practice 

Actions (2025) 

• Continue to develop consistent routines; ensure all staff, students and whānau 

understand procedures for addressing behaviour. 

• Develop, implement and embed effective restorative practices throughout the kura 

(Restoring Whaimana, Whaiāra, Whaiora). 

Indicators of Success 

• All kaiako and ākonga can articulate routines and procedures for addressing behaviour, 

including the school framework. 

• Routines and procedures are consistently implemented, reviewed each term and 

adjusted as needed. 
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• NZCER student voice indicates improved feelings of safety at school; whānau feedback 

shows confidence in systems. 

• Restorative practices are used consistently to address incidents of conflict.  

Review/Evidence (2025) 

• Me and My School Survey (Term 3, 2025): ~50% of students did not look forward to 

coming to school; 45% found it difficult to focus in class. 

• The Restoring Whaimana, Whaiāra, Whaiora framework was used and reviewed in 

2025. 

Reasons for Variance 

• Expectations and routines not yet embedded across all classrooms. 

• Student disengagement and variable attendance undermined consistency of 

implementation. 

Next Steps (2026) 

• Continue setting clear expectations and adapt the restorative framework based on 

evidence. 

• Re‑survey students (Term 3) using Me and My School to monitor progress. 

• Provide school‑wide professional learning to achieve full restorative practice 

implementation. 

• Survey whānau and staff to identify best practice supports to strengthen expectations.  

3. Goal: Celebrating the Diversity of our Ākonga 

Actions (2025) 

• Provide professional learning for kaiako. 

• Provide mentoring for specific groups (Māori, Pasifika, International Students).  

• Ensure new immigrants to the kura are welcomed appropriately. 

• Include days and weeks where students can showcase identity through 

food/drama/dance etc. 

• Celebrate key events (Fusion Festival, Language Weeks, Kāhui Ako Festival).  

Indicators of Success 

• All ākonga feel nurtured and inspired to be at Mangakōtukutuku College.  

Review/Evidence (2025) 

• A range of cultural groups active (e.g., Indian, Filipino). 

• Kapa Haka has a strong group able to perform at school and in the community.  

• A cultural night was held in Term 4 where groups showcased identity.  

Next Steps (2026) 

• Continue providing opportunities for students to be involved in cultural activities.  

• Hold consultation evenings to survey perspectives of different groups in the school.  

• Provide a focused plan for Pacific language weeks with related activities. 
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Goal: Living our Values – The Whaikaha Way 

• “Mā te kotahitanga e whai kaha ai tātou” – In unity we have strength. 

• Work alongside iwi to unpack and embed our values across the kura and Kāhui Ako.  

• Develop a shared understanding of what our values look like, feel like and sound like in 

practice. 

Review/Evidence (2025) 

• Alternative constitution means Ngāti Wairere and Ngāti Māhanga have an important 

voice in the school. 

• Term 3–4 curriculum days focused on localised Te Ao Māori themes: Hautapu; Wai Ora; 

Ka Mua, Ka Muri; Ahi Kā. 

• Māori consultation in Term 4 to understand whānau aspirations. 

Next Steps (2026) 

• Continue Board‑led consultation with Māori whānau.  

• Implement localised themes within programmes and evaluate impact. 

4. Goal: Strong Whānau Teacher Relationships and Advocacy 

Actions (2025) 

• Support whānau teachers to build strong, trusting relationships with every ākonga and 

their whānau. 

• Provide ongoing PLD and collaboration to strengthen advocacy. 

Indicators of Success 

• Ākonga feel secure that their whānau teacher is on their side and that they matter. 

• Whānau report feeling engaged and connected through regular communication.  

• Whānau teachers demonstrate advocacy through regular academic/social/emotional 

progress discussions. 

Review/Evidence (2025) 

• Termly reporting on student progress. 

• Whānau meetings (2025) focused on goal‑setting and support in literacy and numeracy. 

• Whānau hui (Term 2) strengthened connections and goal‑setting.  

Next Steps (2026) 

• Report using MOE progression indicators for 2026. 

• Refocus whānau time on academic counselling, with clear analysis of progress. 

• Hold two whānau hui to support academic progress. 

5. Goal: Wellbeing – Counselling Services and External Agencies 

Actions/Indicators (2025) 

• Provide strong counselling services and robust links with external agencies.  
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• By the end of Term 2, 95% of students can identify available support services.  

• By the start of Term 3, 95% of students understand how to access these services 

(NZCER survey). 

Review/Evidence (2025) 

• Guidance counsellors provided wellbeing support. 

• External supports accessed (e.g., ICAMHS). 

• The school did not survey students/whānau on perceived availability of support.  

Next Steps (2026) 

• Increase access to external wellbeing support. 

• Investigate employing a school social worker to support disengaged rangatahi.  

• Survey students and whānau on knowledge of available services. 

6. Goal: Attendance – Follow Up, Warm Returns, and Tiered Support 

Actions/Indicators (2025) 

• Follow up on all students struggling with attendance; whānau kaiako make regular 

contact with home. 

• Chronic attendance referred in a timely manner to Attendance Services/specialists. 

• Warm welcome and reintegration for returning students. 

• Tiered tracking: Student Wellbeing & Engagement (≤55%); Kaitiaki (56–70%); Whānau 

Teacher (≥70%); follow‑up within 48 hours of absence.  

• Acknowledge students achieving ≥80% attendance each term; publish attendance 

reminders and updates; aim for 70% regular attendance by end of Term 2 (reported 

monthly to Board). 

Review/Evidence (2025) 

• Processes reviewed in Term 4; Stepped Attendance Response drafted (mandated 

document). 

• The school has used external support through Karen Crowe to support the school 

implement attendance processes in the school.   

• Attendance remained low in 2025: Regular attendance – Term 2: 21%; Term 3: 19%; 

Term 4: 19%. 

Reasons for Variance 

• Implementation of processes is required to support attendance improvements. 

Next Steps (2026) 

• Continue to use external expertise, such as Karen Crowe, to strengthen attendance 

processes. 

• Implement the Stepped Attendance Response with consistent monitoring. 

• Emphasise attendance processes with whānau and ensure clear understanding by 

whānau teachers and Kaitiaki. 
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• Set whole‑school targets: ≥35% regular attendance; <30% chronic absenteeism.  

FOCUS TWO: Exceptional Teaching and Learning for Everyone in our Kura 

1. Goal: Building Teacher Capability – The Whaikaha Way 

Actions (2025) 

• Build teacher capability using a consistent, across‑school approach – “Whaikaha Way”. 

• Targeted PLD based on data and research; improve planning and assessment practices. 

• Professional Growth Cycle to build adaptive expertise. 

• Use Waka Wānanga for collaborative development. 

• SLT and kaiako read current education research; SLT access external mentoring.  

• Create a quality kaiako profile; review roles of Learning Facilitators and Learning Area 

Leaders. 

Review/Evidence (2025) 

• Kaitiaki meetings held weekly; curriculum meetings fortnightly for LAL & LF leadership.  

• Research shared at staff meetings for discussion and application. 

• Staff completed PGCs evidencing Professional Standards. 

• ERO noted steps to strengthen quality/consistency; observations show inconsistency 

across the school. 

Next Steps (2026) 

• Review PGC and expectations for how teachers deliver their professional plans.  

• Focus 2026 readings/PLD on culturally responsive practice and Science of Learning.  

• Review job descriptions for Kaitiaki, Learning Facilitators, and Learning Area Leaders. 

• Work with Poutama Pounamu to develop the Whaikaha Way for consistent practice. 

2. Goal: Learning Support – High Profile and Effective Support 

Success Indicators (2025) 

• Kaiako are aware of the special learning needs of ākonga and know how best to support 

them. 

• IEPs in place and reviewed; progress tracked each term. 

• Learning Assistants receive regular PLD; effectiveness observed and feedback collected.  

Review/Evidence (2025) 

• Six students received In‑Class Support (ICS) funding.  

• Eleven Learning Assistants employed; weekly meetings and PLD with Head of Learning 

Support. 

• Learning Support Coordinator tested students and liaised with staff on programmes. 

• ERO (2025): “Learners needing additional support are identified and some supports are 

in place. More tailored approaches are needed to accelerate progress.”  
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Next Steps (2026) 

• Review alignment of LSC and Head of Learning Support roles. 

• Review referral processes for clarity and timeliness. 

• Review individual support plans to ensure more tailored approaches. 

3. Goal: Curriculum, Literacy & Numeracy (Junior and Senior) 

Actions (2025) 

• Engage with MOE Curriculum Advisory Service; establish priorities for Junior and 

Senior areas. 

• Annual planning for Literacy and Numeracy across the curriculum. 

• Unpack 2024 Literacy and Numeracy curriculum documents (whole staff and 

departments). 

• Set procedural guidelines for planning and assessment; create three action plans 

including community consultation with MOE support. 

• NCEA goals for 2025: Level 1 40%, Level 2 61%, Level 3 59%. 

Review/Evidence (2025) 

• asTTle BOY & EOY testing shows most Y7–10 students are below expected levels in 

reading, writing, and numeracy. 

• NCEA results improved from 2024 but remain below expected levels for high‑EQI 

schools. 

 

 
• At the end of 2025, significant numbers of senior students had not yet gained 

literacy/numeracy CAAs. 
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Common Assessment Activities (CAA) – Literacy/Numeracy Outstanding at End of 2025 

Year Level Literacy (not yet achieved) Numeracy (not yet 

achieved) 

Year 12 35 42 

Year 13 10 13 

Next Steps (2026) 

• Provide PLD to Y7–10 teachers for deliberate teaching of literacy and numeracy. 

• Use a consistent assessment tool Y7–10 to inform teaching (schoolwide). 

• DP works with Learning Facilitators Y7–9 to support teachers. 

• Whole‑school approach to writing via The Writing Revolution (led by DP for pedagogy 

and teaching). 

• Establish Senior Achievement Success group to monitor Te Whanaketanga at Y11 and 

NCEA Levels 2–3. 

FOCUS THREE: Community and Partnerships 

1. Goal: Mana Whenua Partnerships 

Actions/Indicators (2025) 

• Continue relationship with mana whenua; maintain collaborative partnership with 

mana whenua and tauiwi connected to our kura. 

• Maintain representation on the College Board through the 2025 elections. 

Review/Evidence (2025) 

• Ngāti Wairere representation maintained on first elected Board (2025).  

• Kaumātua support provided on tikanga and leadership.  

• Continuing efforts to connect with Ngāti Māhanga.  

Next Steps (2026) 

• Board to continue work to engage a Ngāti Māhanga representative.  

• Develop tikanga across the school in partnership with kaumātua.  

2. Goal: Sport and Community Groups 

Review/Evidence (2025) 

• Strength in several codes (netball, basketball, volleyball). 

• Lack of coaches limited participation in some codes (e.g., rugby). 

• Sports review identified need for improved communication and clear next steps.  
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Next Steps (2026) 

• With a new Sports Coordinator, improve communication and alignment across the 

school. 

• Use 2025 data to increase participation across codes. 

3. Goal: Pathways and Local Business Connections 

Review/Evidence (2025) 

• Destinations tracked for leavers with their qualifications. 

• Pathway opportunities through Wintec and Gateway; Level 2 Foundation Skills offered 

at Year 12 (10 graduates in 2025). 

Next Steps (2026) 

• Track destinations for Year 13 early in the year to tailor supports. 

• Use new consent to assess to offer Level 1 Foundation Skills to support alternative 

pathways. 

• Increase community pathway opportunities. 

FOCUS FOUR: Environment Conducive to Learning (Property and Finance) 

1. Property – Actions (2025) 

• Create safe and functional learning environments; upgrade classrooms; address H&S 

risks. 

• Enhance outdoor spaces (shade, sports facilities, play areas) and landscaping. 

• Reflect cultural identity through designs, carvings, signage, and values.  

• Promote sustainability (solar, rainwater collection, recycling). 

• Future‑proof facilities with multi‑purpose spaces.  

• Foster community engagement via improved shared spaces. 

• Maintain an up‑to‑date property maintenance and hazard register with regular Board 

reporting. 

Success Measures (Planned) 

• By end of 2025: Action area 1A completed for C Block and two rooms in S Block.  

• By end of 2025: Action area 2B completed with ongoing maintenance. 

• By end of 2025/2026: Significant cultural signage completed around the kura.  

 

Finance – Stewardship and Resourcing (2025) 
• Invest in departmental budgets to ensure base resources for programme delivery.  

• Apply 2024 surplus to 2025 capital assets, site improvements and refurbishments. 

• Maintain working capital at prudent levels. 

• Monitor curriculum budgets for value and prudence. 
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Review/Evidence (2025) 

• Plan developed for new toilet block for 2026 in C Block. 

• Projects underway late 2025: heat pumps in classrooms. 

• SLT and Board met to plan refurbishment of blocks and future growth. 

• Financial position sound with strong reserves (to Oct 2025: Operating surplus YTD 

$642,802; reforecast budget $461,991). 

• Engagement with community commenced; Term 4 2025 Māori whānau consultation hui 

held. 

Next Steps (2026) 

• Continue refurbishment with MOE (NIK programme); continue re‑roofing projects. 

• Complete refurbishments for C‑Block (Nelson Block) and Technology Block.  

• Replace water pipes and address infrastructure issues. 

• Board‑led consultation with community on the future of the school.  

How We Have Given Effect to Te Tiriti o Waitangi 
• Localised curriculum grounded in local Te Ao Māori perspectives – themes: Hautapu, 

Wai Ora, Ka Mua Ka Muri, Ahi Kā. 

• Consultation process commenced with a Māori whānau hui in Term 4, 2025.  

• Te reo Māori offered up to Level 3 and as an option in Years 7–10. 

• Kapa Haka as a key extra‑curricular opportunity for Māori expression.  

• Staff learning of Waikato/Tainui waiata. 

• Kaumātua guidance on tikanga and policy; school karakia to open hui and proceedings.  
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Evaluation of Student Progress  

Mangakōtukutuku College NCEA 2025 

 

The NCEA results presented are the unconfirmed 2025 results, as the school is awaiting updated 
data from NZQA. In February, additional opportunities were provided for students to complete 
assessments and gain credits for the 2025 academic year. 

As a result of this catch-up period: 

• At Year 11, ten students gained NCEA Level 1. 

• At Year 12, one additional student gained NCEA Level 2. 

• At Year 13, one additional student gained NCEA Level 3. 

• Over January and February, two further students gained UE. 

Overall, the results show a significant improvement in NCEA achievement at Levels 1, 2, and 3 
compared with 2024, and a small improvement in UE outcomes. 

At Year 11, NCEA results slightly exceeded the goal set for 2025. Results at Years 12 and 13, as well 
as UE, were below the goals set for 2025. Mangakōtukutuku College’s results were also below those 
of other schools with a similar Equity Index. 
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Literacy and Numeracy (current situation) 

 

To gain NCEA, students must meet the literacy and numeracy requirements, which include five 
reading credits, five writing credits, and ten numeracy credits. 

Students can gain these credits through: 

• Common Assessment Activities (CAAs), which are national reading and writing assessments 
held in May and September, or 

• Co-requisite standards, which are internal assessment standards that provide additional 
opportunities to meet literacy and numeracy requirements. 

The data shows that most students at Year 11 have yet to meet the literacy and numeracy 
requirements. 

At Year 12, where students sat the literacy and numeracy CAAs: 

• 35 students have yet to gain their literacy credits 

• 42 students have yet to gain their numeracy credits 

At Year 13: 

• 10 students still need to gain their literacy credits 

• 13 students still need to gain their numeracy credits 

Next Steps for Success 

• A new group, Senior Achievement Success (SAS), has been established to analyse 
achievement data and identify targeted actions for the school. The SAS group includes the 
Principal, Naomi Bates (Deputy Principal – Curriculum), Monika Bali (Principal’s Nominee), 
Simone Inshinabe (Year 11–13 Learning Facilitator), and Sarah Hamilton (Head of Careers). 
At the next meeting, the group will develop a plan to support Year 12 and 13 students who 
have not yet achieved their literacy and/or numeracy requirements. 
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• Feedback has been gathered from whānau teachers to identify the goals and aspirations of 
students in Years 11–13, ensuring that students are enrolled in courses that best support 
their pathways. 

• For 2026, Literacy and Numeracy (LIN) classes have been established and are compulsory for 
all students in Years 10 and 11. The Year 10 course provides preparation for the CAAs, while 
also delivering the compulsory English and Mathematics curriculum.  The Year 11 course 
provides co-requisite opportunities for students, and also prepares the students for the 
CAAs.   
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Kiwisport Funding 

In 2025, Mangakōtukutuku College received $26,490 of Kiwi Sport funding for our Y7-13 students. 
This was used to purchase invasion game equipment such as volleyballs, rugby balls, netballs, 
basketballs, and PE uniforms for Tamariki. 

 

Statement of Compliance with Employment Policy 

For the year ended 31 December 2025, the Mangakōtukutuku College Board:  

• Has developed and implemented personnel policies, within policy and procedural frameworks 
to ensure the fair and proper treatment of employees in all aspects of their employment. 

• Has reviewed its compliance against both its personnel policy and procedures and can report 
that it meets all requirements and identified best practices. 

• Is a good employer and complies with the conditions contained in the employment contracts 
of all staff employed by the Board. 

• Ensures all employees and applicants for employment are treated according to their skills, 
qualifications, and abilities, without bias or discrimination. 

• Meets all Equal Employment Opportunities requirements. 
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How we have given effect to Te Tiriti o Waitangi 

The Treaty of Waitangi is a foundational document in New Zealand that embodies the principles of 
partnership, protection, and participation between Māori and the Crown. Implementing the Treaty of 
Waitangi at Mangakōtukutuku College involves fostering an understanding and appreciation of Māori 
culture, language, and history and promoting principles of equity and inclusivity. 

 

Here are some ways we have given effect to the Treaty of Waitangi: 

1. Incorporate Te Reo Māori and Tikanga Māori into the curriculum: 

o Teach basic greetings, songs, and cultural practices in Te Reo Māori. 

o Incorporate Māori history, legends, and stories into lessons to provide a more holistic 
view of New Zealand's history. 

2. Respect and acknowledge Māori perspectives: 

o Ensure that Māori perspectives are integrated into various subjects, such as history, 
social studies, and environmental studies. 

o Recognise Māori land, place names, and cultural landmarks. 

3. Promote cultural celebrations and events: 

o Celebrate significant Māori cultural events such as Matariki, Waitangi Day, and Te 
Wiki o te Reo Māori. 

o Organise cultural performances, art exhibitions, or traditional food days to engage 
students and families. 

4. Provide professional development for teachers: 

o Offer training and resources to support teachers in integrating Treaty principles and 
Māori perspectives into their teaching practice. 

o Provide workshops on cultural competency, language learning, and Māori education. 

5. Create a culturally inclusive environment: 

o Display Māori artwork, symbols, and signage throughout Mangakōtukutuku College 
to reflect the cultural diversity of New Zealand. 

o Foster an inclusive and respectful atmosphere where all students feel valued and 
empowered to learn. 

By implementing these strategies, Mangakōtukutuku College has contributed to honouring the Treaty 
of Waitangi and promoting a more equitable and inclusive society. 
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